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INTRODUCTION 
 
  The purpose of this guidebook is to better understand the factors for effective peer 
observation and to provide a peer evaluation model for the College of the Arts. A reason 
that teaching is generally undervalued in higher education is the lack of information and 
evidence in teaching performance (Centra, 2000). As a component in assessing faculty 
performance, the peer evaluation is often overlooked as an important part of the evaluation 
process. This guidebook will provide suggested peer evaluation instruments and 
procedures based in the literature on effective teaching, peer observation, and reflective 
practice. Peer evaluation of teaching is considered an important part of the tenure and 
promotion process at Valdosta State University and is one of the criteria as evidence of 
effective teaching in summative evaluation.  
 
FACTORS FOR PEER EVALUATION 
 
  In investigating the factors for successful peer evaluation, one requirement is a 
faculty member’s willingness to participate in the process and to address the 
recommendations of the findings. It is more useful as a formative tool but it also provides 
specific information for improvement generally by the colleagues who will inevitably serve 
on personnel committees. As referenced in Centra’s research on the role of colleagues, he 
states that peers play a role in summative evaluation (tenure decisions) but should also 
have a role in formative evaluation. Well‐informed colleagues are in the best position to 
assess quality of instructional practices (1993). This role should be expanded to improve 
teaching effectiveness. Further justification for peer observation is presented in Bukalski’s 
Guide to Faculty Advancement (2000). He references that peers are better suited than 
students to address teaching concerns. Peer evaluations likely include many materials 
including syllabi, assignments, handouts, and statement of teaching philosophy. It is also 
usual for faculty members to have at least two major peer reviews before coming up for 
summative evaluation. These two reviews usually coincide with pre‐tenure reviews and the 
summative tenure review (Bukalski, 2000).  
 
PEER EVALUATION AS EVIDENCE OF EFFECTIVE TEACHING 
 
  In a peer evaluation process, the peer observations must offer practical information 
as well as credibility in the evaluation of teaching. The seven guidelines established by the 
American Association for Higher Education (AAHE) recommends the following seven 
principles:  

1. Avoid casual, unannounced observations;  
2. Make observations part of a consultation process  y y yvghynauCvcC
Cfvghgceety y ug ugsefdeny yC
C CyrCyyyy fhyvGgbirCecunC C ‐ ‐m rTgvC C ‐K t S ‐Y N‐ q q yvghyyyyy yaaCvcC
Cfvghgceety y3yyy y y yvghyyyyy ky Cuhvgh –m 0‐ Ay y y Ay y yY N‐ q q yvghyyyyy yaaCvc yvghyyyyy CGbvghGC fyyvug
–m 0‐ Ay y y Ay y y ‐m rTgvC C my y y ‐m rTgvC C ‐K tAvoid casual, unannounrTgvC C ‐K tommittees. As referenceS ‐Y caoyyynaoyyynaoyyynaoyyynaoyyynagvC C ‐Klgvoid casuq q yvghyyyyy UOdaoyyynaoyyynaoyyynaoyyynaoyyynagvC CmgmE  n ring seven S
‐Y N‐ q q yvghfu N‐ q u�naCyvGgbirC y y Ay y yY N‐ q q yvghhyyay ‐m rTgvC C ‐K tAvoid caspIuhyyyyyC
Cfvghgceety y3yyy y y yvghyyyyy ky Cucunaoyyeety y ug ugsefdeny yC
C CyrCyyyy fhyvph y many materials S
‐Y N‐ l, unannounrT4vC C ‐K tommittees. As referenceS ‐Y caoyyynah y many materials 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 The guidelines for peer evaluation are outlined in a body of literature partially 
presented in this study. In addition to generalized steps for the process, an overview of the 
dimensions of teaching merits investigation. Hart’s work on Teachers Observing Teachers 
(1987) establishes six interrelated categories when conducting observations of colleagues’ 
teaching. They include:  

1. The Cognitive Dimension – the use of questions and activities to stimulate 
deeper analysis of the subject or a more thorough understanding of the basics. 

2. The Socio‐Political Dimension – the building and maintenance of rapport. 
3. The Classroom Structure and Procedures – the instructional methods and 

procedures.

2.
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 Faculty and student consensus support the use of peer evaluation as part of a 
comprehensive program of faculty assessment. Keig’s (2000) Formative Peer Review of 
Teaching presents faculty attitudes about participating in a peer evaluation process to 
improve teaching rather than to make personnel decisions. The findings
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diagrammatical model for action research, Kemmis and McTaggart developed a model that 
consists of four moments or phases including: 1) planning; 2) acting; 3) observing; and 
reflecting. This cycle is repeated for feedback for development and evolution in their 
practices including understanding and the situations in which they practice (2005). This 
diagrammatical model is effective for engaging in the feedback provided by the peer 
evaluation process. Participatory action research suggests that repeating the cycle of 
planning, acting, observing and reflecting not only engages the participant to reflect on 
practice but to assess improvement. In investigating the literature on peer evaluation 
guidelines, the final step of the process reinforces the need for reflection. The action 
research model provides a framework for this activity. In repeating the cycle, one is 
compelled to focus on improvement making it useful in providing an assessment or 
outcome. As the peer review process is recommended for formative evaluation (Arreola, 
2004), incorporating this assessment of improvement into the process model provides 
useful data for summative evaluation.  
 
CONCLUSION 
 
  Referencing Pink’s (2009) new paradigm on motivation in his book Drive, he states 
that an individual is intrinsically motivated to perform. Incentive based or extrinsic 
motivation has been proven to be ineffective in improving performance or capacity. Our 
motivation is driven by universal human needs and is based on autonomy, mastery, and 
purpose. Any procedure for peer evaluation must be based on these principles and must 
engage one to buy‐in to the process. As referenced by McGowan and Graham, “no instructor 
grows up thinking, I really want to be a bad teacher.” (2009, p. 161). We are intrinsically 
driven to perform and improve our practice. Although self‐reflective evaluation is useful, 
Centra’s research reflects that faculty overestimates their effectiveness in self‐evaluation 
(1993). A process engaged in formative evaluation based on peer observation and 
reflection has the potential to enhance performance as well as develop faculty cohesion and 
morale (Millis, 2006). This principle is also referenced in Senge’s Fifth Discipline (2006) in 
how systems thinking transform organizations into learning organizations. In Senge’s first 
principle, Team Learning, it is stated that, “the intelligence of the team exceeds the 
intelligence of the individuals in the team.” (2006, p. 9) Based on one’s intrinsic drive to 
improve and the collective knowledge of a team, a peer evaluation process offers great 
potential in the formative evaluation process.  
 
  Development of a peer evaluation guidebook for the College of the Arts must be 
based in the literature relevant to understanding teaching and learning processes in the 
arts; an thorough overview of the practices and dimensions of formative evaluation; the 
factors for successful teaching and improvement; and useful practices in the peer 
evaluation process. On the basis of these findings, this guidebook serves as a 
comprehensive guide for engaging in effective peer observation, evaluation, and 
improvement in teaching performance. 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reason other than 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Appraisal Interview 
The appraisal interview is used by chairs who want to discuss a teaching problem with an 
instructor. First the chair needs to create a supportive environment for the interview and 
begins with questions about how things are going in general. The chair may share some insights 
from her/his classroom observations to offer encouraging comments about the instructor’s 
practices. Then the chair asks whether the instructor is having any difficulties. If the instructor 
does not mention difficulties, the chair then can refer to information taken from their own 
classroom observations or problems raised by students. Finally, the chair asks how she/he or 
the department can help the instructor solve the problem. The appraisal interview must be 
handled carefully and more than one meeting may be required to bring about the necessary 
modifications. The primary objective of any type of formative observation process is 
improvement of teaching.  
 
REFERENCE 
 
Svinicki, 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(n.d.) Preparing for peer observation: A 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Center for 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Effectiveness website: 
http://www.utexas.edu/academic/diia/teaching/index.php 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• The summary report provides overall information that clearly represents all the 
observation results. Recommendations should be accompanied by specific examples or 
observation particulars. 

 
REFERENCE 
Svinicki, M., Lewis, K. (n.d.) Preparing for peer observation: A guidebook. Retrieved July 9, 2010, 
from the University of Texas at Austin, Center for Teaching Effectiveness website: 
http://www.utexas.edu/academic/diia/teaching/index.php 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APPENDIX E 
Key Issues for Peer Observation  
from the University of Texas at Austin, Center for Teaching Effectiveness 
Preparing for Peer Observation: A Guidebook 
 
What are some key issues to remember about formative or summative peer observation? 
 
There are key issues to remember as you enter a formative or summative peer observation 
process: 
 

• Any observation system chosen by a department must be well understood by observers 
and those observed. Actual classroom practice with the observation instrument is 
mandatory for its’ effective use. The observer must practice with the peer observation 
form/s before classroom visits. The observation is defined by the instrument and the 
observer must be able to record behavior in the categories on the form. Training for 
observers is required in order to help them see what is happening in the classroom. 
Simple or elaborate systems require extensive training to prepare observers. The 
turnover of administrators and faculty in all departments indicate that a cyclical peer 
observation‐training program is needed. 

 
• All observation data collected are representative of overall teacher performance in the 

classroom. Observers must be aware that some classes are atypical so that they will 
devote enough time to secure typical data about instructor activity. Observers are 
aware of the content of the class, time of day, length of class, and other temporal 
factors such as age, gender, ethnicity, general appearance of the instructor, etc., and the 
possible effect of these factors on observation results. 

 
• Observers and the observed instructor are aware of the institutional and departmental 

context for the importance of teaching. Deans and chairs need to make a general 
announcement about the role of peer observation, the observation instruments to be 
used, committee assignments, and the intrinsic value of formative and summative peer 
observation and evaluation. 

 
• Each individual faculty observer meets face‐to‐face with the individual instructors being 

observed, remembering that some faculty have tremendous fears about being 
observed, and that the act of observation will effect the overall teaching/learning 
environment to some degree or another. 

 
• Observers and instructors are aware that observations do not take place in isolation and 

therefore produce evidence with possible legal implications. Ad Hoc Committee 
members need to be aware of the sensitivity of observation reports and 
recommendations made for summative peer evaluations. As Centra (1993, p. 160) 
stated "Faculty members and administrators should have a general awareness of their 
legal rights and responsibilities, as stated in federal or state laws and interpreted in 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APPENDIX F 
Faculty Observation Form A 
from the University of Minnesota, Center for Teaching and Learning 

 

Classroom Observation Form 
Open Ended – (Form A) 

 
Faculty________________________   Date of Observation__________________ 
 
Peer Observer__________________ 
 
This form, adapted from the Community College of Aurora’s Mentor Program Handbook and 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APPENDIX G 
Faculty Observation Report 
from the University of Minnesota, Center for Teaching and Learning 
 

Classroom Observation Report 
 
 
Instructor evaluated _______________________________________________________ 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APPENDIX H 
Faculty Observation Scale Form C 
from the University of Minnesota, Center for Teaching and Learning 
 

Classroom Observation Form 
Scale — (Form C) 

 
 
 
Faculty_________________________  Date of Observation_________________ 
 
Peer Observer___________________ 

 
 
 
NOTE: 
This form, adapted from the Community College of Aurora’s Mentor Program Handbook and 
Staffordshire University’s “Guidelines for the Observation of Teaching,” provides 10 areas for 
observation.  Each area includes prompts regarding what should be observed. 
 
 
 
Development of learning objectives: 
Are objectives for the class given verbally, written, or not at all? 
  Not Demonstrated  Needs Improvement  Satisfactory  Outstanding  N/A 
Are specific instructional outcomes used? 
  Not Demonstrated  Needs Improvement  Satisfactory  Outstanding  N/A 
Are objectives discussed at the end of class? 
  Not Demonstrated  Needs Improvement  Satisfactory
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Educational climate for learning: 
Are students AND teacher interested and enthusiastic? 
  Not Demonstrated  Needs Improvement  Satisfactory  Outstanding  N/A 
Does the instructor use student names? 
  Not Demonstrated  Needs Improvement  Satisfactory  Outstanding  N/A 
Is humor used appropriately? 
  Not Demonstrated  Needs Improvement  Satisfactory  Outstanding  N/A 
Does instructor not embarrass or belittle students in any way? 
  Not Demonstrated  Needs Improvement  Satisfactory  Outstanding  N/A 
Is the atmosphere of the classroom participative? 
  Not Demonstrated  Needs Improvement  Satisfactory  Outstanding  N/A 
Did the instructor have eye contact with students? 
  Not Demonstrated  Needs Improvement  Satisfactory  Outstanding  N/A 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Does the instructor introduce topic, state goals, present material or activity effectively, 
summarize, and give assignment or suggest an idea to consider before next class? 
  Not Demonstrated  Needs Improvement  Satisfactory  Outstanding  N/A 
Could the instructor be seen and heard? 
  Not Demonstrated  Needs Improvement  Satisfactory  Outstanding  N/A 
Were key points emphasized? 
  Not Demonstrated  Needs Improvement  Satisfactory  Outstanding  N/A 
Were explanations clear to students? 
  Not Demonstrated  Needs Improvement  Satisfactory  Outstanding  N/A 
Were examples, metaphors, and analogies appropriate? 
  Not Demonstrated  Needs Improvement  Satisfactory  Outstanding  N/A 
Was the lecture stimulating and thought provoking? 
  Not Demonstrated  Needs Improvement  Satisfactory  Outstanding  N/A 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Does the instructor provide students opportunity to mention problems/concerns with the class, 
either verbally or in writing? 
  Not Demonstrated  Needs Improvement  Satisfactory  Outstanding  N/A 
 
 
Learning difficulties: 
Does a student need assistance for a temporary or permanent disability? 
  Not Demonstrated  Needs Improvement  Satisfactory  Outstanding  N/A 
Are one or more students not motivated or unable to follow the class? 
  Not Demonstrated  Needs Improvement  Satisfactory  Outstanding  N/A 
Does the instructor show favoritism? 
  Not Demonstrated  Needs Improvement  Satisfactory  Outstanding  N/A 
Are students able to see visual aids? 
  Not Demonstrated  Needs Improvement  Satisfactory  Outstanding  N/A 
Does one group dominate discussion and hinder others’ participation? 
  Not Demonstrated  Needs Improvement  Satisfactory  Outstanding  N/A 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APPENDIX I 
Classroom Teaching Observation 
from the University of Minnesota, Center for Teaching and Learning 
 
Faculty Observed_________________________________ Rank____________________ 
Date of Observation____________________ Course Observed_____________________ 
 
 
Classroom Teaching Observation 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Rate of delivery was appropriate    1  2  3  4  5 
Effective body movement and gestures  1  2  3  4  5 
Eye contact with students      1  2  3  4  5 
Confident & enthusiastic      1  2  3  4  5 
 
 
USE OF MEDIA 
Overheads/chalkboard content clear    
  & well organized      1  2  3  4  5  NA 
Visual aids can be easily read     1  2  3 

4


